Revised Special Educational Needs Standards

The SEN Standards Self Review document was first issued to schools in April 2004. It was designed to assist schools in their self-review of the provision being made for pupils with special educational needs. The document was divided into 14 standards and provided evidence of the school:

· Having an effective special educational needs policy and sound management of special educational needs provision.

· Having effective systems for early identification of learning difficulties, assessment and planning through IEPs which are regularly reviewed

· Committing adequate funding for special educational needs provision from the school budget.

· Making effective use of additional special educational needs resources.

· Liaising effectively with parents/carers, external agencies and special schools and working in partnership with them.

Every Child Matters (ECM), the Government’s vision for children’s services, was published in September 2003. It proposed reshaping children’s services to help achieve five outcomes for children and young people:

· Be healthy

· Stay safe

· Enjoy and Achieve

· Make a positive contribution 

· Achieve economic well-being

In December 2004 Every Child Matters: Change for Children in Schools was published, which noted that:

‘Pupil performance and well-being go hand in hand. Pupils can’t learn if they don’t feel safe or if health problems create barriers. And doing well in education is the most effective route for young people out of poverty and disaffection.’ 

This publication outlined how schools were to be involved in carrying forward the ECM agenda, and is reflected in the current Ofsted framework, which makes judgements against the five outcomes listed above. 

This revision of the original document is intended to link the original SEN Standards to the five outcomes of Every Child Matters, and provide schools with evidence that may be incorporated into the Self Evaluation Form (SEF). It is arranged according to the various SEF categories and gives references for the relevant ECM outcome(s) and SEF category sub-section(s), as well as a reference to the original SEN Standards, where appropriate. The criteria are now listed under the headings used by Ofsted, Outstanding, Good, Satisfactory and Inadequate, and are intended to assist schools to evaluate their policy and practice in relation to provision for children and young people with SEN.

It may not be possible to have every aspect of SEN provision performing well at any one time; to expect this would be unrealistic as schools are dynamic communities. However, carrying out regular self-review of SEN Policy and practice will enable the identification of areas for development. The SEN Standards may be revisited annually to record how the provision for pupils with SEN has developed and the impact that this development has had upon the outcomes for this vulnerable group.
SEF 2: Views of Learners, Parents Carers and other Stakeholders

	Outstanding
	Good
	Satisfactory
	Inadequate

	· School values and acts on the views of the parents/carers of pupils with SEN. 


	· Parents/carers participate in IEP and Annual Reviews, progress is discussed and their views are recorded. 
	· Parents/carers are invited to IEP and Annual Reviews.

· When the school first identifies a pupil as having special educational needs this matter is discussed with parents/carers and their views are sought. 
	· Parents/carers are not invited to IEP and Annual Reviews.

· Parents/carers are not informed regarding their child’s SEN when this is first identified and their views are not sought on this matter. 



	SEF 2d
	ECM 3
	SEN St 5
	SEF 2a
	ECM 3
	SEN St 5
	SEF 2a
	ECM 3
	SEN St 5
	SEF 2a
	ECM 3
	

	· At all points, pupils with SEN are key to any decisions made about their future and those working with them ensure that they understand all relevant issues, as far as this is possible.
	· Pupils with SEN attend planning/review/transition meetings. 
	· The written views of pupils with SEN are sought and recorded for reviews. 
	· The views of pupils with SEN are not sought for their reviews.  

	SEF 2a, 2d
	ECM 4
	SEN St 4
	SEF 2a
	ECM 4
	SEN St 4
	SEF 2a
	ECM 4
	SEN St 4
	SEF 2a
	ECM 4
	

	· The pupil transition/transfer process is regularly evaluated by staff, pupils and parents/carers and developed further, if necessary. 
	· There are systems in place to enable all pupils and their parents/carers to be actively involved in the transition/transfer process to new school/setting/specialist provision e.g. joint planning meetings with outside agents where relevant and early review to monitor progress. 
	· There are additional arrangements for pupils with SEN and their parents/carers to be involved in the transfer process.
	· There are no additional arrangements for pupils with SEN and their parents/carers to be involved in the transition/transfer process. 

	SEF2b
	
	SEN St 3
	SEF 2b
	ECM 1,2, 3
	SEN St 3
	SEF 2b
	ECM 3,4
	SEN St
	SEF 2b
	ECM 3,4
	

	· A complaints procedure is clearly outlined in the SEN policy.


	· A complaints procedure is clearly outlined in the SEN policy.
	· A complaints procedure is outlined in the SEN policy. 


	· The SEN policy does not contain details of a complaints procedure.

	SEF 2a
	
	
	SEF 2a
	
	
	SEF 2a
	
	SEN St 5
	SEF 2a
	
	

	· The views of pupils with SEN are valued and their views are acted upon where possible e.g. in which curriculum areas they would like support.
	· Evidence from pupil surveys shows that pupils with SEN feel that their views are valued.
	· Pupils with SEN feel they are listened to. 
	· Pupils with SEN do not feel they are listened to. 

	SEF 2a, 2d, 4c
	ECM 4
	
	SEF 2a, 2d, 4c
	ECM 4
	SEN St 4
	SEF 2a, 5c
	ECM 4
	SEN St 4
	SEF 2a, 5c
	ECM 4
	

	· The school takes an active role in inviting parents/carers to appointments their child has with external agents in school.
	· The school takes an active role in inviting parents/carers to appointments their child has with external agents in school.
	· Parents/carers are invited to appointments their child has with external agents in school. 
	· Parents/carers are not invited to appointments that their child has with external agents in school. 

	SEF 2a
	ECM 1,3
	
	SEF 2a
	ECM 1,3
	
	SEF 2a
	ECM 1,3
	SEN St 5
	SEF 2a
	ECM 1,3
	

	· All reports are sent to parents/carers and external agents 2 weeks before the Annual Review meeting, as required by the Code of Practice. 

· Review minutes/notes from Annual Reviews are sent to parents/carers and external agents.  
	· All reports are sent to parents/carers and external agents 2 weeks before the Annual Review meeting, as required by the Code of Practice.

· Review minutes/notes from Annual Reviews are sent to parents/carers and external agents.  
	· All reports are sent to parents/carers and external agents 2 weeks before the Annual Review meeting, as required by the Code of Practice. 

· Review minutes/notes from Annual Reviews are sent to parents/carers and external agents.  
	· Reports are not sent to parents/carers and external agents 2 weeks before the Annual Review meeting, as required by the Code of Practice. 

· Review minutes/notes from Annual Reviews are not sent to parents/carers and external agents.  

	SEF 2c
	ECM 3
	SEN St 5
	SEF 2c
	ECM 3
	SEN St 5
	SEF 2c
	ECM 3
	SEN St 5
	SEF 2c
	ECM 3
	

	· All information from parents/carers and external agencies is disseminated to relevant staff, including supervisory staff.
	· Most information from parents/carers and external agencies is disseminated to relevant staff, including supervisory staff.
	· Some information from parents/carers and external agencies is disseminated to relevant staff, including supervisory staff. 
	· Information from parents/carers and external agencies is not disseminated to relevant staff. 

	SEF 2c
	ECM 1,2
	
	SEF 2c
	ECM 1,2
	
	SEF 2c
	ECM 1,2
	
	SEF 2c
	ECM 1,2
	


Evaluation

	Outstanding
	Good
	Satisfactory
	Inadequate


SEF 3: Achievement and Standards (Stockton-on-Tees)

	Outstanding
	Good
	Satisfactory
	Inadequate

	· Both SEN groups’ CVA is above100, with significance (sign +) - green, on RAISEonline.
	· One, or both, SEN groups’ CVA is above 100 without significance, on RAISEonline.
	· One, or both, SEN groups’ CVA is 100 or below, without significance, on RAISEonline.
	· One SEN group’s CVA is significant minus (sign -) – dark blue on RAISEonline

	SEF 3a
	ECM 3
	
	SEF 3a
	ECM 3
	
	SEF 3a
	ECM 3
	
	SEF 3a
	ECM 3
	

	· The value added point score for pupils with SEN is judged by the Evaluative Judgements Framework to be outstanding.
	· The value added point score for pupils with SEN is judged by the Evaluative Judgements Framework to be good.
	· The value added point score for pupils with SEN is judged by the Evaluative Judgements framework to be satisfactory.
	· The value added point score for pupils with SEN is judged by the Evaluative Judgements Framework to be inadequate.

	SEF 3a
	ECM 3
	
	SEF 3a
	ECM 3
	
	SEF 3a
	ECM 3
	
	SEF 3a
	ECM 3
	

	· Progress of Pupils with SEN compared to non-SEN pupils with SEN is judged by the Evaluative Judgements Framework to be outstanding.
	· Progress of Pupils with SEN compared to non-SEN pupils with SEN is judged by the Evaluative Judgements Framework to be good.
	· Progress of Pupils with SEN compared to non-SEN pupils with SEN is judged by the Evaluative Judgements Framework to be satisfactory.
	· Progress of Pupils with SEN compared to non-SEN pupils with SEN is judged by the Evaluative Judgements Framework to be inadequate.

	SEF 3a
	ECM 3
	
	SEF 3a
	ECM 3
	
	SEF 3a
	ECM 3
	
	SEF 3a
	ECM 3
	

	· The percentage of pupils with SEN who make, or exceed, 2 levels progress in English and Maths at Key Stage 2, is judged by the Evaluative Judgements Framework to be outstanding.
	· The percentage of pupils with SEN who make, or exceed, 2 levels progress in English and Maths at Key Stage 2, is judged by the Evaluative Judgements Framework to be good.
	· The percentage of pupils with SEN who make, or exceed, 2 levels progress in English and Maths at Key Stage 2, is judged by the Evaluative Judgements Framework to be satisfactory.
	· The percentage of pupils with SEN who make, or exceed, 2 levels progress in English and Maths at Key Stage 2, is judged by the Evaluative Judgements Framework to be inadequate.

	SEF 3a
	ECM 3
	
	SEF 3a
	ECM 3
	
	SEF 3a
	ECM 3
	
	SEF 3a
	ECM 3
	

	· The percentage of pupils with SEN who make, or exceed, 1 level progress in English and Maths at Key Stage 3, is judged by the Evaluative Judgements Framework to be outstanding.
	· The percentage of pupils with SEN who make, or exceed, 1 level progress in English and Maths at Key Stage 3, is judged by the Evaluative Judgements Framework to be good.
	· The percentage of pupils with SEN who make, or exceed, 1 level progress in English and Maths at Key Stage 3, is judged by the Evaluative Judgements Framework to be satisfactory.
	· The percentage of pupils with SEN who make, or exceed, 1 level progress in English and Maths at Key Stage 3, is judged by the Evaluative Judgements Framework to be inadequate.

	SEF 3a
	ECM 3
	
	SEF 3a
	ECM 3
	
	SEF 3a
	ECM 3
	
	SEF 3a
	ECM 3
	

	· As a result of monitoring, differences in pupil outcomes have been audited; intervention strategies have been appropriately identified and are having a positive impact.
	· As a result of monitoring, differences in pupil outcomes between groups have been audited e.g. pupils with SEN, ethnic groups, gender and intervention strategies are appropriately identified.
	· Progress of pupils with SEN is monitored.
	· Progress of pupils with SEN is not monitored.

	SEF 3a, 6a
	ECM 3
	
	SEF 3a, 6a
	ECM 3
	SEN St 14
	SEF 3a
	ECM 3
	SEN St 7
	SEF 3a
	ECM3
	

	· The impact of the actions to address SEN issues can be observed. 
	· SEN issues are clearly identified within the School Improvement Plan.
	· SEN issues are identified within the School Improvement Plan.
	· SEN issues are not identified within the School Improvement Plan.

	SEF 3c, 6a
	ECM 3
	
	SEF 3c, 6a
	ECM 3
	
	SEF 3c. 6a
	ECM 3
	
	SEF 3c, 6a
	ECM 3
	


Evaluation

	Outstanding
	Good
	Satisfactory
	Inadequate


SEF 4: Personal Development and Well-being

	Outstanding
	Good
	Satisfactory
	Inadequate

	· All pupils with SEN are able to participate in the extra-curricular activities, visits and residential experiences accessed by their peers
	· The planning for extra- curricular activities, visits and residential experiences places the needs of pupils with SEN at the heart of the process.
	· The school has undertaken a risk assessment of extra-curricular activities, visits and residential experiences for all pupils and identified reasonable alternatives, where necessary, to enable pupils with SEN to participate.
	· Pupils with SEN are not able to participate in extra-curricular activities, visits and residential experiences.

	SEF 4b
	ECM 1,2,3
	
	SEF 4b
	ECM 1,2,3
	
	SEF 4b
	ECM 1,2,3
	SEN St 4
	SEF 4b
	ECM 1,2,3
	

	· Pupils with SEN initiate community activities e.g. fund raising activities
	· Pupils with SEN initiate community activities e.g. fund raising activities
	· Pupils with SEN are able to participate in community activities e.g. concerts for the elderly.
	· Pupils with SEN are not able to participate in community activities.

	SEF 4d
	ECM 1,2,3
	
	SEF 4d
	ECM 1,2,3
	
	SEF 4d
	ECM 1,2,3
	
	SEF 4d
	ECM 1,2,3
	

	· Year on year, the attendance of pupils with SEN is above that of the attendance of the cohort.
	· The attendance of pupils with SEN is above that of the attendance of the cohort.
	· The attendance of pupils with SEN is in line with the attendance of the cohort.
	· The attendance of pupils with SEN is below that of the attendance of the cohort.

	SEF 4c, 5c
	ECM 3
	
	SEF 4c, 5c
	ECM 3
	
	SEF 4c, 5c
	ECM 3
	
	SEF 4c, 5c
	ECM 3
	

	· Year on year, recorded incidents of poor behaviour for pupils with SEN have fallen.
	· Recorded incidents of poor behaviour for pupils with SEN have fallen.
	· Recorded incidents of poor behaviour for pupils with SEN have remained constant.
	· Recorded incidents of poor behaviour for pupils with SEN have increased.

	SEF 4c, 5a
	ECM 1,2,3
	
	SEF 4c, 5a
	ECM 1,2,3
	
	SEF 4c, 5a
	ECM 1,2,3
	
	SEF 4c, 5a
	ECM 1,2,3
	


Evaluation

	Outstanding
	Good
	Satisfactory
	Inadequate


SEF 5: The Quality of Provision

	Outstanding
	Good
	Satisfactory
	Inadequate

	· All teachers are developing a variety of teaching approaches and all lessons support individual learning styles.
	· Most teachers are developing a variety of teaching approaches and the majority of lessons support individual learning styles. 
	· Some teachers are developing a variety of teaching approaches and some lessons support individual learning styles.
	· Teachers are not matching teaching approaches to the learning styles of pupils with SEN.  

	SEF 5a, 5b
	ECM 3
	SEN St 11
	SEF 5a, 5b
	ECM 3
	SEN St 11
	SEF 5a, 5b
	ECM 3
	SEN St 11
	SEF 5a, 5b
	ECM 3
	

	· All curriculum materials and schemes of work provide appropriate guidance about differentiation/modification.  

· All pupils are able to participate in all curriculum subjects with modification where necessary.  

· Staff are using strategies very effectively to provide greater access for all pupils.

· Special arrangements for internal exams and external exams/SATs are evaluated
	· All curriculum materials and schemes of work provide appropriate guidance about differentiation/modification.  

· Most pupils are able to participate in all curriculum subjects with modification where necessary. 

· Staff are using strategies effectively to provide greater access for all pupils.

· Special arrangements for internal exams and external exams/SATs are in place as appropriate.  
	· The school demonstrates commitment to the NC Inclusion Statement in curriculum documents and schemes of work.  

· Some pupils are able to participate in all curriculum subjects with modification where necessary.  

· Staff are actively using strategies to provide greater access for all pupils.

· Special arrangements for external exams/SATs are in place as appropriate.  
	· Modification/adaptations are not made to the curriculum to enable pupil participation.  

· Few pupils are able to participate in all curriculum subjects with modification where necessary.  

· Staff are not actively using strategies to provide greater access for all pupils.

· Special arrangements for exams/SATs are not in place.  

	SEF 5a, 5b
	ECM 3
	SEN St 11
	SEF 5a, 5b
	ECM 3
	SEN St 11
	SEF 5a,5b
	ECM 3
	SEN St 11
	SEF 5a, 5b
	ECM 3
	

	· SEN support staff are deployed to ensure pupils at School Action and School Action Plus receive support, and the provision being made is closing the gap with their peers.  
	· SEN support staff are deployed to ensure pupils at School Action and School Action Plus receive support, and the provision being made is ensuring that the gap between them and their peers is not getting wider.  
	· SEN support staff are deployed to ensure pupils at School Action and School Action Plus receive support.
	· Pupils at School Action and School Action Plus are not receiving the level of support required to meet their needs. 

	SEF 5a
	ECM 3 
	
	SEF 5a
	ECM 3
	
	SEF 5a
	ECM 3
	SEN St 9
	SEF 5a
	ECM 3
	

	· SEN support staff are deployed to ensure pupils with statements receive support, and the provision being made is closing the gap with their peers.  
	· SEN support staff are deployed to ensure pupils with statements receive support, and the provision being made is ensuring that the gap between them and their peers is not getting wider.  
	· SEN support staff are deployed to ensure that the statutory provision requirements for pupils with statements are in place.
	· The statutory provision requirements for pupils with statements are not in place

	SEF 5a
	ECM 3 
	
	SEF 5a
	ECM 3
	
	SEF 5a
	ECM 3
	SEN St 9
	SEF 5a
	ECM 3
	

	· All staff have the necessary expertise to meet the needs of pupils with SEN and impact can be demonstrated.  
	· Most staff have the necessary expertise to meet the needs of pupils with SEN.  
	· Some staff have the necessary expertise to meet the needs of pupils with SEN.  
	· Few staff have the necessary expertise to meet the needs of pupils with SEN.  

	SEF 5a, 5b
	ECM 3
	
	SEF 5a, 5b
	ECM 3
	
	SEF 5a. 5b
	ECM 3
	
	SEF 5a, 5b
	ECM 3
	

	· A member of staff is qualified to undertake specialist assessment.  
	· School gathers further information about a pupil through the use of diagnostic assessment and/or observation.  
	· Teachers/teaching assistants undertake their role in the early identification and assessment of pupils’ special educational needs and liaise with the SENCO.  
	· Pupils’ special educational needs are not identified.  

	SEF 5a
	ECM 3
	SEN St 7
	SEF 5a
	ECM 3
	SEN St 7
	SEF 5a, 3a
	ECM 3
	SEN St 7
	SEF 5a, 5b
	ECM 3
	

	Where IEPs are being used:

· IEPs are clearly integrated into teacher planning and impact can be demonstrated. 

· Parents/carers are involved in the implementation of their child’s IEP.


	Where IEPs are being used:

· IEPs are clearly integrated into teacher planning. 

· Pupils are actively involved in their own target setting.  

· Parents/carers are actively involved in developing the IEP targets.
	Where IEPs are being used:

· IEPs are referred to in teacher planning.

· Pupils’ IEP targets are discussed with them.  

· Pupils’ IEP targets are discussed with their parents/carers


	Where IEPs are being used:

· IEPs are not being implemented.  

· Pupils with SEN are not aware of the IEP targets that are set for them. 

· The parents/carers of pupils with SEN are not aware of the IEP targets that are set for them. 

	SEF 5a, 5b, 2a
	ECM 3
	SEN St 5
	SEF 5a, 5b, 2a
	ECM 4
	SEN St 4, 11
	SEF 5a, 5b, 2a
	ECM 3
	SEN St 4, 11
	SEF 5a, 5b 2a
	ECM 3
	

	· Pupils with SEN are actively involved in self-assessment of their own progress.  
	· Pupils with SEN monitor their own progress.  
	· Pupils with SEN are aware of the progress they are making. 
	· Pupils with SEN are not aware of the progress they are making. 

	SEF 5a, 2a
	
	SEN St 4
	SEF 5a, 2a
	
	SEN St 4
	SEF 5a, 2a
	
	SEN St 4
	SEF 2a
	ECM 3
	

	· SEN assessment is used to inform the planning and the target setting process, which is monitored by the SENCO and impact can be demonstrated. 
	· SEN assessment is used to inform the planning and the target setting process, which is monitored by the SENCO. 
	· SEN assessment is used to inform the planning and the target setting process.  
	· The information from SEN assessment is not passed to relevant staff.  

	SEF 5a
	ECM 3
	
	SEF 5a
	ECM 3 
	
	SEF 5a
	ECM 3
	SEN St 7
	SEF 5a
	ECM 3
	

	· Support groups/workshops for the parents/carers of pupils with SEN are organised by the school. 
	· The school has developed positive and constructive relationships with the parents/carers of pupils with SEN, ensuring that there is a clear and flexible strategy to encourage parental involvement in their child’s education e.g. listen to them read at home. 
	· The school is developing positive relationships with the parents/carers of pupils with SEN. 
	· The school has not made any effort to develop relationships with parents/carers of pupils with SEN. 

	SEF 5a, 2a
	ECM 3
	SEN St 5
	SEF 5a, 2a
	ECM 3
	SEN St 5
	SEF 5a
	ECM 3
	
	SEF 5a
	ECM 3
	

	· All staff use ICT to provide curriculum access for pupils with SEN to enhance their learning e.g. the use of specialist software/hardware. 
	· Most staff use ICT to provide curriculum access for pupils with SEN to enhance their learning e.g. the use of specialist software/hardware. 
	· Some staff use ICT to provide curriculum access for pupils with SEN to enhance their learning e.g. the use of specialist software/hardware. 
	· No additional use is made of ICT to provide curriculum access for pupils with SEN.  

	SEF 5b, 3a
	ECM 3
	SEN St 12
	SEF 5b, 3a
	ECM 3
	SEN St 12
	SEF 5b, 3a
	ECM 3
	
	SEF 5b, 3a
	ECM 3
	

	· The impact of work carried out by external agencies is clearly monitored and evaluated and impact can be demonstrated. 
	· The impact of work carried out by the external agencies is clearly monitored and evaluated. 
	· The impact of work carried out by external agencies is monitored.  
	· The impact of work carried out by external agencies is not monitored.  

	SEF 5a, 5c
	ECM 3
	
	SEF 5a, 5c
	ECM 3
	SEN St 6
	SEF 5a, 5c
	ECM 3
	
	SEF 5a, 5c
	ECM 3
	

	· Secondary destination records for pupils with SEN show that all are accessing further education or training.
	· Secondary destination records for pupils with SEN show that some are accessing further education or training.
	· All secondary pupils with SEN access impartial guidance at time of 14+ planning e.g. meet with Connexions personal advisors.  
	· Secondary pupils with SEN do not access impartial guidance at time of 14+ planning e.g. meet with Connexions personal advisors. 

	SEF 5c, 4e
	ECM 5
	
	SEF 5c, 4e
	ECM 5
	
	SEF 5c, 4e
	ECM 3, 5
	SEN St 4
	SEF 5c, 4e
	ECM 3,5
	

	· The school incorporates therapy programmes into the school day, for those pupils who require them.
	· The school incorporates therapy programmes into the school day, for those pupils who require them.
	· The school incorporates therapy programmes into the school day, for those pupils who require them.
	· The school does not incorporate therapy programmes into the school day, for those pupils who require them. 

	SEF 5c, 4a
	ECM 1,3
	SEN St 1
	SEF 5c, 4a
	ECM 1,3
	SEN St 1
	SEF 5c, 4a
	ECM 1,3
	SEN St 1
	SEF 5c, 4a
	ECM 1,3
	


Evaluation

	Outstanding
	Good
	Satisfactory
	Inadequate


SEF 6: Leadership and Management

	Outstanding
	Good
	Satisfactory
	Inadequate

	· The SENCO meets the anticipated Revised Standards for SENCOs, when these are published.
	· The SENCO is a qualified teacher and is a member of the Senior Leadership Team.  
	· The SENCO is a qualified teacher.  

· The SENCO is a member of the Senior Leadership Team.  
	· The SENCO is not a qualified teacher. 

· The SENCO is not a member of the Senior Leadership Team. 

	SEF 6a
	ECM 3
	SEN St 8
	SEF 6a
	ECM 3
	SEN St 8
	SEF 6a
	ECM 3
	SEN St 8
	SEF 6a
	ECM 3
	

	· The SENCO has dedicated time allocated for management in line with the SEN Code of Practice guidelines and he/she takes the lead in co-coordinating and monitoring provision for children with special educational needs.
	· The SENCO has dedicated time allocated for management in line with the SEN Code of Practice guidelines and he/she has a management role in co-coordinating and monitoring provision for children with special educational needs. 
	· The SENCO has time allocated for management and he/she has a management role in co-coordinating and monitoring provision for children with special educational needs. 
	· The SENCO does not have time allocated for management nor does he/she have a management role in co-coordinating and monitoring provision for children with special educational needs.  

	SEF 6a
	ECM 3
	
	SEF 6a
	ECM 3
	
	SEF 6a
	ECM 3 
	SEN St 8
	SEF 6a
	ECM 3
	

	· Success criteria within the SEN policy are evaluated e.g. the number of special educational needs children achieving Level 2c in KS1 SATs.  
	· The school has an SEN Policy, which it reviews annually, that meets statutory requirements, reflects current disability legislation and is available in accessible formats.
	· The school has an SEN Policy that meets statutory requirements, reflects current disability legislation and is available in accessible formats. 
	· The school does not have an SEN Policy that meets statutory requirements. 

	SEF 6a
	
	SEN St 14
	SEF 6a
	
	
	SEF 6a
	
	
	SEF 6a
	
	

	· The school prospectus contains clear information regarding SEN arrangements.  
	· The school prospectus contains clear information regarding SEN arrangements.  
	· The school prospectus contains information regarding SEN arrangements.  
	· The school prospectus does not contain information regarding SEN arrangements.  

	SEF 6a
	
	
	SEF 6a
	
	
	SEF 6a
	
	
	SEF 6a
	
	

	· The school profile includes statutory SEN/Accessibility information.  
	· The school profile includes statutory SEN/Accessibility information.  
	· The school profile includes statutory SEN/Accessibility information.  
	· The school profile does not include statutory SEN/Accessibility information.  

	SEF 6a
	ECM 1,2,3
	
	SEF 6a
	ECM 1,2,3
	
	SEF 6a
	ECM 1,2,3
	
	SEF 6a, 4b
	ECM 1,2, 3
	

	· The Accessibility Plan is reviewed annually and updated.  
	· The Accessibility Plan is reviewed annually.  
	· The school has a written Accessibility Plan.  This covers the three strands of increasing access over time:

* Increased access to the curriculum for disabled pupils;

* Improvements to the physical environment to increase access to education and associated services at the school;

* Improvements in the provision of information for disabled pupils where it is provided in writing for pupils who are not disabled.

· The plan is adequately resourced, implemented, reviewed and revised as necessary, and is renewed every three years.

· The school reports to        parents/carers annually regarding the               accessibility plan. 
	· The school does not meet its statutory duty to have a written Accessibility Plan in place.  

	SEF 6a
	ECM 1,2,3
	
	SEF 6a
	ECM 1,2,3
	
	SEF 6a
	ECM 1,2,3
	
	SEF 6a, 4b
	ECM 1,2,3
	

	· The Disability Equality Scheme is reviewed annually.  
	· The school reports annually on the progress it has made towards implementing the action plan, and plans are in place to review and revise this every three years.  
	· The school has published a Disability Equality Scheme, which has involved disabled people in its development of the scheme, and is supported by a detailed action plan.
	· The school does not meet its statutory duty to have published a Disability Equality Scheme, which has involved disabled people in its development by the required date.  Required dates as follows:

          Primary Schools 3.12.07

          Secondary Schools 4.12.06 

          Special schools 3.12.07

                 PRU’s 3.12.07 

	SEF 6a
	ECM 1,2,3
	
	SEF 6a
	ECM 1,2,3
	
	SEF 6a
	ECM 1,2,3
	
	SEF 6a, 4b
	ECM 1, 2, 3
	

	· All pupils have had training in disability awareness.  
	· Pupils have had training in disability awareness as appropriate.  
	· Staff have had training in disability awareness.  
	· Staff have not had training in disability awareness.  

	SEF 6a
	ECM 1,2,3
	
	SEF 6a
	ECM 1,2,3
	
	SEF 6a
	ECM 1,2,3
	
	SEF 6a, 4b
	ECM 1,2,3
	

	· The planning process and budget discussions on special educational needs involve the Governing Body, Leadership Team and SENCO and are communicated to all staff.  

· Staff can demonstrate the impact of the special educational needs budget on individuals and groups of pupils and that it provides value for money.  

· The school has a costed provision map which is linked to pupil tracking. It undertakes an annual audit of special educational needs resources making projections for the coming year of the resources needed to support pupils’ targets and objectives, and updates materials when necessary.  
	· Staff are aware of the SEN resources allocated/ delegated/devolved to the school.  

· The school has an overall strategy for the management of special educational needs finance.

· SEN expenditure is monitored and evaluated to ensure that pupils’ needs are met. 

· The school has a costed provision map, which demonstrates how the needs of pupils with SEN are being met, and the cost of this provision.  
	· The SENCO is aware of the amount of delegated/devolved SEN budget.  

· The school is able to provide a clear breakdown of SEN expenditure.  

· SEN expenditure is monitored to ensure that pupils’ needs are met.  

· The school has a provision map, which demonstrates how the needs of pupils with SEN are being met, but this is not costed.
	· The SENCO is not aware of the amount of delegated/devolved SEN budget.  

· The school is unable to provide a clear breakdown of SEN expenditure.  

· SEN expenditure is not monitored. 

· The school does not have a provision map.



	SEF 6a
	
	SEN St 13, 14
	SEF 6a
	
	SEN St 13, 14
	SEF 6a
	
	SEN St 13, 14, 
	SEF 6a
	
	

	· The governing body has taken on the role of critical friend in relation to the provision being made for pupils with SEN.  

· The governing body takes an active role in monitoring the provision being made for pupils with SEN.  


	· The governing body has a good understanding of the strengths and weaknesses of the SEN provision in the school. 

· The governing body receives termly reports on SEN. 
	· The governing body is aware of the school’s arrangements for pupils with SEN.  

· The governing body receives an annual report on SEN.
	· The governing body is not aware of the school’s arrangements for pupils with SEN.  

· The governing body does not receive any reports on SEN.  

	SEF 6a
	
	
	SEF 6a
	
	SEN st 9
	SEF 6a
	
	SEN St  9
	SEF 6a
	
	

	· All relevant pupil information is passed onto the next school/ setting/specialist provision in a useful format within 15 school days.

· The school is working collaboratively with all previous and destination schools/ settings/specialist provision and has developed systems to support the transition/transfer for all pupils.  
	· All relevant pupil information is passed onto the next school/ setting/specialist provision in a useful format within 15 school days.

· The school is working collaboratively with most previous and destination schools/ settings/specialist provision to develop systems to support the transition/transfer for all pupils.  
	· Relevant pupil information is passed onto the next school/ setting/specialist provision in a useful format within 15 school days. 

· The school is working collaboratively with some previous and destination schools/ settings/specialist provision to develop systems to support the transition/transfer for all pupils.  
	· Relevant SEN information is not passed on to destination schools/settings/specialist provision within the statutory 15 days.  

· School does not work collaboratively with previous/ destination schools/settings to support the transition/transfer process.  

	SEF 6a
	
	
	SEF 6a
	
	SEN St 3
	SEF 6a
	
	
	SEF 6a
	
	

	· Monitoring of provision for pupils with SEN has resulted in changes in classroom practice and impact can be demonstrated.
	· The SENCO undertakes classroom observations and work scrutiny, and monitors the tracking records for pupils with SEN.
	· SEN findings from classroom observations and other monitoring practices are feedback to the SENCO e.g. planning matched to IEPs, scrutiny of work. 
	· Monitoring practices do not focus upon SEN pupils as a sub-group.

	
	
	
	SEF 6a
	
	SEN St 14
	SEF 6a
	
	SEN St 14
	SEF 6a
	
	

	· Classroom staff understand the school’s criteria for School Action and School Action Plus and make the necessary provision to meet the needs of pupils at these stages.  

· The school demonstrates a graduated response to SEN and pupils move between the SEN stages in both directions.  
	· Classroom staff understand the school’s criteria for School Action and School Action Plus and make the necessary provision to meet the needs of pupils at these stages.  

· The school demonstrates a graduated response to SEN and pupils move between the SEN stages in both directions.  
	· Classroom staff understand the school’s criteria for School Action and School Action Plus.  

· The school monitors the stages of pupils with SEN to ensure a graduated response as outlined in the Code of Practice. 
	· Classroom staff do not understand the school’s criteria for School Action and Schools Action Plus.  

· The school does not monitor the stages of pupils with SEN to ensure a graduated response.  

	SEF 6a
	
	SEN St 7
	SEF 6a
	
	SEN St 7
	SEF 6a
	
	SEN St 7
	SEF 6a
	
	

	Where IEPs are being used:

· IEPs are monitored and reviewed on a regular basis and impact can be demonstrated.  
	Where IEPs are being used:

· IEPs are monitored and reviewed on a regular basis. 
	Where IEPs are being used:

· There is consistency of IEPs throughout the school e.g. targets are always SMART. 
	Where IEPs are being used:

· IEPs are not consistent throughout the school.  

	SEF 6a
	
	
	SEF 6a
	
	
	SEF 6a
	
	SEN St 8
	SEF 6a
	
	

	· School provides parents/carers with links to the Parent Partnership Service and other relevant local/national parents/carers support groups. 
	· School informs parents/carers about the Parent Partnership Service and other relevant local/national parental support groups and has invited Parent Partnership to speak to staff about the service. 
	· School informs parents/carers about the Parent Partnership Service and promotes Parent Partnership within the school. 
	· School does not inform parents/carers about the Parent Partnership Service. 

	SEF 6a
	
	
	SEF 6a
	
	SEN St 5
	SEF 6a
	
	SEN St 5
	SEF 6a
	
	

	· The impact of the SEN training provided for new staff can be observed 

· All existing staff have the qualifications and/or expertise to meet the needs of pupils with SEN and impact can be demonstrated. 

· The impact of the most effective teaching approaches for pupils with SEN can be observed. 

· All SEN support staff have gained accreditation for training undertaken.  
	· The audited SEN training needs of new teachers/TAs have been met. 

· The audited SEN training needs of existing teachers/TAs are reflected in the current School Improvement Plan. 

· There is evidence that the most effective teaching approaches for pupils with SEN are being implemented by staff. 

· Some SEN support staff have gained accreditation e.g. HLTA status. 
	· The induction programme for teachers/TAs includes the school approach to special educational needs and audits their SEN training needs.  

· There has been a structured audit of the SEN expertise and training needs of existing teachers/TAs. 

· There is systematic dissemination of the most effective teaching approaches for pupils with SEN within school.

· All SEN support staff keep a portfolio of training undertaken. They are supported and encouraged to undertake accredited training. 
	· The induction programme for teachers/TAs does not include the school approach to special educational needs, nor does it audit their SEN training needs.  

· There has been no structured audit of existing teachers’/TAs’ SEN expertise and training needs. 

· There is no systematic dissemination of the most effective teaching approaches for pupils with SEN within school.

· SEN support staff do not keep a portfolio of training undertaken. They are not supported and encouraged to undertake accredited training.  

	SEF 6a
	ECM 3
	
	SEF 6a
	ECM 3
	SEN St 10
	SEF 6a
	ECM 3
	SEN St 10
	SEF 6a
	ECM 3
	

	· Advice from external agency/outreach services is acted upon and impact can be demonstrated. 
	· Advice from external agency/outreach services is acted upon. 
	· The school makes use of external agency/outreach support to meet the needs of pupils with SEN. 
	· The school does not make use of external agency/outreach support to meet the needs of pupils with SEN.

	SEF 6a, 5a, 5b
	ECM 1,2,3
	SEN St 6
	SEF 6a, 5a, 5b
	ECM 1, 2,3
	SEN St 6
	SEF 6a, 5a, 5b, 5c
	ECM 1,2,3
	SEN St 6
	SEF 6a, 5a, 5b, 5c
	ECM 1,2,3
	

	· The school has received external recognition of its inclusive practice.  
	· All staff in the school share the school’s vision of an inclusive ethos and are actively involved in realising it in day-to-day practice. 
	· Senior managers and SENCO actively promote the shared vision of the school’s inclusive ethos. 
	· The school does not promote an inclusive ethos. 

	SEF 6a
	ECM 1,23
	SEN St 1
	SEF 6a
	ECM 1,2,3
	SEN St 1
	SEF 6a
	ECM 1,2,3
	SEN St  1
	SEF 6a
	ECM 1,2,3
	

	· The SENCO takes the lead in developing the strategy for SEN in the school.  
	· The SENCO takes a role in developing the strategy for SEN in the school. 
	· The school has a strategic view of SEN. 
	· The school does not have a strategic view of SEN. 

	SEF 6a
	ECM 3
	
	SEF 6a
	ECM 3
	SEN St 8
	SEF 6a
	ECM 3
	SEN St 8
	SEF 6a
	
	

	· Time is allocated for teachers and teaching assistants to plan, monitor and evaluate jointly the provision for pupils with SEN.  
	· Teachers and teaching assistants plan, monitor and evaluate jointly the provision for pupils with SEN. 
	· There is evidence of teachers and Teaching Assistants planning jointly to meet the needs of pupils with SEN. 
	· Teachers and teaching assistants do not plan jointly to meet the needs of pupils with SEN. 

	SEF 6a
	ECM 3
	SEN St 8
	SEF 6a
	ECM 3
	
	SEF 6a
	ECM 3
	
	SEF 6a
	ECM 3
	

	· The impact of performance management for SEN support staff can be measured in terms of improved outcomes for pupils with SEN. 
	· Performance management for SEN support staff is undertaken and challenging targets are set.  
	· Performance management for SEN support staff is undertaken. 
	· Performance management for SEN support staff is not undertaken. 

	SEF 6a
	ECM 3
	
	SEF 6a
	ECM 3
	SEN St 9
	SEF 6a
	ECM 3
	SEN St 9
	SEF 6a
	ECM 3
	


Evaluation

	Outstanding
	Good
	Satisfactory
	Inadequate


	EVALUATIVE JUDGEMENTS FOR PRIMARY SCHOOLS REGARDING PROGRESS OF PUPILS WITH SEN (for use with Revised SEN Standards SEF 3 Achievement and Standards section)
	

	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Progress as measured by value added average point score
	

	KS1 to KS2      (2 levels of progress  =  12 points)
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	OUSTANDING
	GOOD
	SATISFACTORY
	INADEQUATE
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Average point score progress of pupils with SEN compared to non-SEN pupils in school
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	 
	 
	 
	 
	 
	 
	 
	 
	PLUS
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	Equal to
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	The percentage of pupils with SEN who make, or exceed, 2 levels progress in English and Maths at Key Stage 2
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	OUTSTANDING
	GOOD
	SATISFACTORY
	INADEQUATE
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


	EVALUATIVE JUDGEMENTS FOR SECONDARY SCHOOLS REGARDING PROGRESS OF PUPILS WITH SEN (for use with Revised SEN Standards SEF 3 Achievement and Standards section)
	

	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Progress as measured by value added average point score
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	KS2 to KS3     (1 level of progress = 6 points)
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	Average point score progress of pupils with SEN compared to non-SEN pupils in school
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	The percentage of pupils with SEN who make, or exceed, 1 level progress in English and Maths at Key Stage 3
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	OUTSTANDING
	GOOD
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	INADEQUATE
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