Information taken from ‘Leading on Intervention’ (DfES 2006)

Effective additional support is:

· Skilled – delivered by trained adults with good subject knowledge and good knowledge about additional needs

· Informed – delivered by adults who know the overall objectives for the lesson, know what each child is intended to learn, and are clear about their own role in helping the child to achieve this learning outcome

· Planned – with teacher and additional adult having time to plan together

· Governed by agreed ground rules – who can do what in the classroom and when (for example, in disciplining pupils)

· Useful for the teacher’s planning, by providing observation and feedback on particular children’s progress

· Discreet – so that children are not embarrassed in front of their peers

· Selective – used at particular times for a particular purpose but not overwhelming children so that they are never alone

· Aimed at building children’s independence, not encouraging dependence

· Aimed at building children’s self-confidence through enabling success and providing feedback and praise

· Aimed at increasing their inclusion in the peer group, not isolating them.

When Teachers and Teaching Assistants are working together successfully to promote pupils’ learning the following features may be observed:

· The teacher retaining the overall responsibility for the children’s learning

· A plan–do–review cycle: teacher and TA plan a piece of learning together and later review how it went

· The way that the learning objectives for the children who are to be supported are shared

· The using of each person’s ideas in the teacher–TA partnership

· The way that the TA’s observations on the progress of children that he/she is supporting feeds into further joint planning

· The joint approach to planning how to move ‘stuck’ children on

· The importance of making sure that any additional intervention programmes that TAs are using are linked into the class teacher’s planning.

Some strategies that teachers could employ to maximise the effectiveness of support:

· Make sure that the learning objectives have been differentiated for the child or group. This means tracking back, where appropriate, to earlier learning objectives and designing activities that will help the child or group achieve them.

· Make sure that additional adults know what the children are to learn, as well as what task they have to do. The focus needs to be on learning, rather than task completion.

· Plan access strategies other than extra adult support – for example, perhaps using reusable sticky pads to hold a child’s paper down, or allocating a buddy to support a child new to English.

· Rotate support in class. Teachers can plan to have TAs work with different groups at different times, so that no one becomes reliant on ever-present support. Having TAs work sometimes with more-able groups, and making sure there are opportunities for lower-attaining children to work with the class teacher, will also help avoid any stigma associated with a need for TA support.

· When supporting a child or group, the additional adult should be encouraged to remain with the children only as long as it takes to make sure they understand what they have to do and learn. This might be by modelling what has to be done – either using the actual task or a parallel one – and encouraging children to ask questions. The adult should then move away. Children can be encouraged to concentration of the task if the adult monitors from a distance and provides occasional praise for appropriate behaviour;

· Encourage children to think for themselves: build in wait time after asking a question, ask them to have a go before they ask for help, praise them for this, tease out what they already know and build on it.
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