Information from ‘Maximising Progress: ensuring the attainment of pupils with SEN’ (Key Stage 3 National Strategy) (DfES 2005)





Teaching assistants have a vital role to play in supporting pupils’ access, engagement and independence in a whole range of lessons.





The role of additional adults is more effective when they are involved in the thinking and planning about how individual pupils can be involved and engaged in the lesson.  At the very least, the supporting adult will need to know the learning objectives, the expected learning outcome and the task and activities planned for the pupils in the lesson.





In successfully supported lessons, teaching assistants ensure that pupils with SEN are made aware of:





what is to be learned;





how this fits with what they already know and with their targets;





what they are expected to do independently.





By the end of the lesson pupils will know:





what they have learned;





what the next steps in their learning will be.





Effective additional adult support is:





aimed at increasing pupils’ inclusion in the learning of the peer group (and should not result in isolating them further);





common practice within the class where the teacher and TA commonly work with a small group of pupils as part of lesson design;





discreet so that pupils are not overwhelmed or embarrassed;





selective – used at particular times for specific purposes within the lesson, linked to learning and withdrawn for some of the time;





focused on maximising pupils’ independence through engaging them and building confidence.





planned wherever possible – the teacher and additional adult will at least have shared planning or discussed the lesson and their roles beforehand;





informed – delivered by adults who understand the pupils’ individual needs, know pupils’ targets, the learning objectives and learning outcomes expected, and how to help the pupils achieve them;





skilled – trained adults who have a good understanding of the subject and teaching and learning strategies employed;





alert to the class teacher’s agreed ‘ground rules’ (for example, for talk in the classroom);





able to contribute towards the assessment for learning of particular pupils through observation and feedback to the teacher and pupil;





not about encouraging a dependency culture (as in ‘I’m waiting for my helper’).





Roles for additional adults supporting lessons





Additional adults in the classroom are not required to spend the entire lesson ‘glued to the sides’ of identified pupils.  In fact, this runs counter to the need to encourage pupils to support each other within the inclusive classroom and to be as independent with their learning as possible.  Once acquired, ‘learned helplessness’ is very difficult to overcome and can be a very real handicap.  Additional adults have a wider role and range of responsibility and should be viewed by the pupils as equally skilled as the teacher.  A skilled teaching assistant will be able to ‘step into a teacher’s shoes’ if a classroom incident requires this.





Before the lesson





Going through the shared text extract in advance of the lesson.





Rehearsing skills, sequences, prompts that will be called upon during the lesson.





During the lesson


At the front





Working collaboratively as a ‘double act’ with the teacher.





Jointly modeling speaking and listening pair tasks.





Scribing on the board of flipchart.





Setting timer on interactive whiteboard.





Signing.





From the sidelines





Using an observation checklist linked to criteria, targets for participation, or assessment of progress.





Using visual prompts as reminders of work or behaviour.





Note mistakes and misconceptions.





Sitting alongside





Helping pupils to use equipment, learning resources or visual/tactile aids.





Accessing the lesson: checking that provided equipment facilitates the pupils’ learning ; scribing on individual whiteboard; rehearsing language; clarifying concepts.





Reinforcing teaching concepts and drawing attention to relevant features





Checking that pupils have interpreted instructions and are clear about next steps.





Encourage participate using questions and prompts suggested by the teacher.





Rehearsing answers to ‘think’ or ‘explain’ questions for plenary sessions and supporting pupil or group in feeding back to the rest of the class.





Helping make links between skills learned in intervention groups (for example, Learning Challenge) outside the classroom to the learning within it.





Reminding pupils of targets and helping them to assess their own work and that of their peers.





In targeted intervention groups, in and out of the lesson





Leading a guided group with a specific focus for a small group of pupils within the lesson.





Working on materials to consolidate pupils’ understanding of key skills or points in targeted intervention groups outside the lesson.








Helping pupils to relate to and transfer skills and knowledge from one lesson context to another.





Coaching pupils in the skills needed for cooperative group work by describing, modeling and praising.





The majority of pupils with SEN benefit from mainstream education if they also have the additional support of targeted intervention.  All pupils need opportunities to work with others in small and large groups.  All pupils also need to develop the skills of working independently and these skills become increasingly important to future success as pupils move up the school.





Collaborative working is known to enhance achievement because working and talking with others as they work encourages higher-level thinking as it encourages pupils to ‘think aloud’ about their own learning.  There is clear evidence that lower-attaining pupils learn more effectively in mixed-ability settings because working together develops communication skills and social skills such as adaptability, tolerance, and turn taking.  However, many pupils (and not just those with SEN) need support to develop these skills through stabling group ‘ground rules’ and through modeling and guidance from the teacher.





It is desirable that most learning for pupils with SEN and those with a disability takes place in the social context of the mainstream classroom.  However, there are times when the learning needs of pupils demand a different learning environment.  Both withdrawal and in-class support have learning and organisational advantages and disadvantages.  In a small-group context outside the classroom, there is some evidence that pupils are able to concentrate more effectively, cover more ground and make good progress.  Within-class support allows more opportunities for learning to be reinforced as it is less detached from the curriculum.





