Further information from Maximising Progress: ensuring the attainment of pupils with SEN (DfES 2004)





The nature of intervention





‘Additional and different’ provision for pupils with SEN is often seen as the organisation of small-group or individual teaching outside the mainstream class.  While targeted intervention has advantages, it is essential that it complements and relates directly to enhanced learning within the mainstream curriculum.





There is also a common assumption that the interventions or targeted support will take the form of an ‘additional adult’ deployed to provide or enable ‘one-to-one tuition’.  Indeed, parents sometimes have been led to believe that this will be the case.  The strategies recorded to support the pupil may indicate this expectation as a sole response to the pupil’s difficulties.  However, this is not always the most appropriate way to provide learning support to the pupil.  Some alternative provisions within the mainstream classroom might be:





Curriculum adaptations;





Consideration of teaching strategies and learning styles;





Special equipment or materials;





Guided group work within the classroom;





Peer support;





Additional teacher time to plan, teach and monitor particular interventions.





Pupils and all staff who have contact with pupils with SEN should be made aware of all individual targets and planned strategies.





Rapid action is required as pupils join the secondary school to ensure that curriculum continuity is sustained as far as possible to ensure that learning gains made at primary school are not lost in transition.  Many pupils require support to adjust to the additional movement, larger scale and different expectations of a secondary school curriculum.





Learning support and classroom assistants








‘Support by teaching assistants can be vital, but the organisation of it can mean pupils having insufficient opportunity to improve their understanding, skills and independence.’





SEN and disability: Towards Inclusive Schools Ofsted, 2004�
�



School policy on inclusion has increasingly relied on the employment of teaching assistants and other non-teaching staff in order to support pupils with SEN.  The majority of pupils with SEN are receiving such support in class.





The role of support staff is to help ensure that pupils with SEN are actively involved in every lesson and benefit from learning alongside their peers.  Support staff should be given copies of the Frameworks, schemes of work and any specifically targeted intervention materials.  Ideally they should be directly involved in planning lessons and in any adaptations to or production of additional materials required for specific groups or individuals.  At the very least, they should be briefed about their role in the lesson and should know what the pupils are to learn (lesson objectives), what outcomes are expected and what they should do to support the pupils’ learning.





Teaching assistants are often used to ensure that a group of the lowest attaining pupils are supported and engage with the tasks.  In fact, many pupils with SEN rely heavily on the support given in this way and are able to make little progress without it.  However, this high level of resourcing for pupils with SEN can have negative side effects:





It reduces the extent to which teachers may feel the need to plan tasks so that pupils can undertake them successfully;





It means that pupils have too few opportunities to work independently;





There is a risk that targeted intervention outside the mainstream classroom, run by TAs, denies pupils quality contact time with the teacher and appropriate interaction with peers.





It results in pupils becoming ‘learned helpless’ and making too little progress.





Ofsted have noted a tendency for teachers, over-reliant on the presence of teaching assistants, to focus on how pupils can be kept engaged and ‘busy’ rather than on what the pupils needed to learn next to improve their understanding and skills within the context of the lesson objectives in order to make progress.  Support is not often provided for pupils in subjects where it is perceived ‘they do not need it’.  One such example is ICT, yet computer literacy and ICT capability may well be vital to their future success.


