SELF-EVALUATION FORM
FOR

PRIMARY SCHOOLS (WITH AND WITHOUT NURSERY PROVISION)

MIDDLE SCHOOLS (DEEMED PRIMARY)

Name of school:

Unique reference number (URN):

INTRODUCTION

This self-evaluation form is primarily designed to:

• Assist you in your own self-evaluation; and

• Be used as the basis of the inspection of your school or setting.

The form is in three parts:

Part A 

SELF-EVALUATION

Part B 

FACTUAL INFORMATION ABOUT YOUR SCHOOL

Part C 

INFORMATION ABOUT COMPLIANCE WITH STATUTORY REQUIREMENTS

WELCOME TO YOUR SELF-EVALUATION FORM 

GUIDANCE ON COMPLETION

When to complete the form

• 
The self-evaluation form (SEF) is a summative document, intended to record the outcomes of your ongoing process of rigorous self-evaluation.

•
There is no fixed time in the year when it should be completed. It is usually best done to fit in with your normal cycle of review and planning, but it should be completed at least annually.

•
Section B contains statistical and other factual information. Some of this is pre-populated by Ofsted, as and when the information becomes available. You are advised to ensure that the factual information is up to date.
Who and what the form is for
•
The SEF is intended to record the outcomes of your self-evaluation. As such, it should be an accurate diagnostic document with all conclusions fully supported by the evidence. It should indicate key strengths and weaknesses, and what needs to be tackled to effect improvement. Inspectors will make considerable use of the SEF when discussing their arrangements for inspection. The impact of your self-evaluation in helping to bring about improvement will be a major factor in their judgements about the effectiveness of your leadership and management and your capacity to improve in the future.

How to fill the form in
•
It is helpful if you check the factual information and complete Part B and then complete Part C. This is because this information can then be drawn upon to help complete Part A.

•
Part A, the evaluative section, is laid out in sections that correspond to the headings of the evaluation schedule in the framework for the inspection of schools, although overall effectiveness and efficiency are placed last in the SEF. Please complete first the sections dealing with achievement and standards, and personal development and well-being, since these outcomes will form the basis for your judgements in other sections.
•
Reference is made in Section A to the Guidance for Inspectors of Schools. This guidance is in two parts. One relates to the use of the evaluation schedule, which contains advice on how to pitch judgements about the quality of provision and its outcomes. The other is guidance on how to conduct inspections, which should also prove helpful to you since it indicates how aspects of the school might be explored by inspectors. In addition, you can refer to the guidance on self-evaluation published by Ofsted and the Department for Education and Skills, which contains a section giving detailed advice, including examples, on completing some sections of the form. These documents are available on Ofsted’s website and through a hyperlink on this form.

•
Each section of the SEF asks you to grade aspects of your work on a four-point scale, as follows:

Grade 1: Outstanding

Grade 2: Good

Grade 3: Satisfactory

Grade 4: Inadequate

•
It is most important that you complete this form rigorously and objectively. The grade descriptions in the Guidance for Inspectors of Schools will assist you to reach accurate judgements.

•
When completing the text boxes in Part A you should summarise your main findings and illustrate with the evidence which led to the judgements being made, bearing in mind the specific questions written in each of the boxes. It is not intended that you should provide large amounts of statistical data and descriptive detail. You should use evidence selectively to support the main judgements about your performance.

•
If you have a special needs resource base, extended provision or other specific provision, please ensure that evidence about it is provided at suitable points within the SEF.

•
Each section of the form has a ’Help’ facility, which you can use to help you fill in particular sections.

•
Please complete this form electronically via the Ofsted website.

The term ’school’ is used to cover all providers, including those that term themselves ’colleges’ or use a similar designation. It also covers those providers that are not technically schools, such as children’s centres and pupil referral units.

PART A: SELF-EVALUATION

1. CHARACTERISTICS OF YOUR SCHOOL

What are the main characteristics of your school?

The purpose of this section is for schools to set out key contextual factors which they need to take into account in setting priorities for development.
Drawing on Section B and C of this form and other relevant data, write a brief description of its features.

(Please note that this is an opportunity for a brief summary of the main characteristics of the school and it is not necessary to repeat tables of data.)

1a 
Please outline the main characteristics of the learners, including:

· their attainment on entry and how you know this;

· their social and economic backgrounds, indicating the level of prosperity or deprivation.

	Question

· What are levels and range of attainment on entry?

· What are levels of attainment at end of FS?

· What is social/economic profile of learners within the school / groups of learners within the school?
Evidence

· School entry data upon entry to nursery and entry to reception / ASPECTS / PIPS / other commercially produced data.

· Foundation Stage profile data at end of reception year.

· FSM data / mobility data / indices of deprivations.

· Data related to ethnic minorities / EAL / asylum seekers / refugees / SEN / G&T / traveller pupils
Example

‘Aspects and Foundation Stage Profile indicate a wide spread of ability on entry – from those attaining well below average to those attaining well above average.  However, 2003 Ofsted judgement attainment on entry to be below average, because of the higher percentage of pupils with lower attainment (Ofsted Report 2003).




1b 
Please summarise briefly your distinctive aims and describe any special features of your school, for example:

· whether you intend to become a specialist school, or school with special status, and if it is one already, the main changes that have occurred because of this;

· whether you are a school with a religious character;

· any special units, additional community services or extended provision;

· significant partnerships with other providers or agencies (such as shared arrangements for the curriculum, federal arrangements, or partnerships with employers).

	Question

· What is the school’s purpose and ethos?

· Does the school have any unique features?

· Does the school have any special status / extended services?
· Does the school have any significant partnerships / belong to any particular networks have any specific character e.g. CE aided?

· Is the school receiving additional funding for specific initiatives?

Evidence

· Pertinent evaluative statements from school’s mission statement.

· Outline of membership of partnership / network.

· Outline of community links / extended services.

· Outline details of specific initiatives e.g. funding and how it is used to impact on standards.

Example

The school is in a small Education Action Zone, has links with Sure Start and is a BEST school.  The headteacher is a member of the local Sure Start Board.


1c 
Please outline specific contextual or other issues that act as aids or barriers to raising performance, for example:

· any difficulties in recruiting and retaining staff, or governors;

· recent or impending reorganisation;

· mobility of learners;

· particularly important facts in your recent history, such as change of leadership.

	Question

· Does the school have any examples of effective solutions to raising performance related to the four areas outlined or other related areas such as falling rolls?

· What does the school identify as removing barriers to raising performance? 

Evidence

· Clear evaluation of present staffing structures which might aid or be a barrier to raising performance.

· Evaluation of significant changes which are impacting positively or negatively in any of the areas outlined above, evidenced in PANDA, school profile.

Example

· Aids:
Newly appointed experienced headteacher with clear vision and relentless focus on high standards (APR 2004)

· Barriers: Lack of provision/resources in core subjects including ICT




1d 
Please note any additional characteristics of your school that you would particularly like to draw to the attention of an inspection team.

	Question

· Are there any particularly significant features that remain? (might include here falling rolls if not mentioned in 1c)

Evidence

· Short evaluative statement of how this impacts on the school 

· Pupil number forecasts

Example

The amalgamation of schools remains a sensitive issue with some staff and sections of the community.  Fortunately, this is a declining negative view.




1e 
Please outline briefly the main priorities in your improvement/development plan, and how they reflect the context in which you work.

	Question

· What are your priorities?

· How were they decided?

· How are you addressing them?
· What are the links to other plans/priorities e.g. BEST, EAZ networks.
Evidence

· Short succinct evaluative statements from school improvement plan / post Ofsted action plan / task group plans which clearly demonstrate a cohesive focus 

Example

Priorities for improvement are currently focussed in three main areas:

· Raising standards

· Improving the quality of teaching and learning

· Improving leadership and management across the school


2. VIEWS OF LEARNERS, PARENTS/CARERS AND OTHER STAKEHOLDERS

What are the views of learners, parents/carers and other stakeholders and how do you know?

The purpose of this section is to identify how the school gathers views of significant stakeholders and evaluates actions taken in response to these views.

2a 
How do you gather the views of learners, parents/carers and other stakeholders, such as those accessing additional services, how often do you do this, and how do you ensure the impartiality of the information?

	Question

· What mechanisms does the school use to gather stakeholder views including those with regard to vulnerable groups (SEN)?

Evidence

· Analysis of the effectiveness of the range of methods used to gather information

Example

Parents:  Parents of pupils with SEN are appropriately involved in the monitoring and evaluation of the child’s IEP through termly meetings




2b 
What do the views of learners, parents/carers and other stakeholders tell you about the learners’ standards, personal development and well-being, and the quality of your provision?

	Question

· As written at 2b

Evidence

· Evaluation of 

· questionnaires (parents / pupils)

· feedback from parents

· feedback from governors

· school council meetings

· level of parent support in classrooms

· attendance levels

· complaints

Example

Questionnaires completed by children from Y2 upwards and support given where necessary.  A response was gained from 281 children from a school roll of 302 who took part in the questionnaire.  This represents 93% of pupils who could respond.

The Results are generally positive 

In Circle Time, and Class Councils, in particular the lower responses (below 90%) will be further explored and appropriate action planned to improve the level of satisfactory responses.  The strategies that we are putting into place to deal with inappropriate behaviour and the work that is continuing across the whole school on anti-bullying will impact and give a more positive response next year.


2c 
How do you share with parents/carers and other stakeholders the collated findings about their views?

	Question

· As written at 2C

Evidence

· Succinct statements outlining a range of feedback mechanisms.

Example

Written feedback of results has been given to parents through regular newsletters.




2d 
Can you give examples of action you have taken based on the views of learners, parents/carers or other stakeholders, with an evaluation of the effectiveness of what you did?

· Are there examples of actions you decided not to take (with the reasons for this)?

· Are there examples of ways in which your stakeholders have influenced the priorities noted in section 1e? (Please cross-refer to any relevant comments in the leadership and management section.)

	Question

· As written at 2d

Evidence

· Analytical examples of changes made in response to stakeholder views. (cross reference 2b)

Example

The provision of curriculum sheets for parents outlining the work of each year group (cross reference 2b) enables parents to develop a better understanding of the curriculum.




3. ACHIEVEMENT AND STANDARDS

How well do learners achieve?

The purpose of this section is to evaluate standards and achievement across the school.

To help you focus your comment and judgements in completing this section, please

consult the relevant pages in the Guidance for Inspectors of Schools. 

In answering the following questions, please make clear the main evidence, such as performance data, assessments and records of learners’ progress, on which your evaluation is based (but please use data selectively, avoiding the copying out of tables of descriptive information).

3a 
What are learners’ achievement and standards in their work?

· the standards learners reach as indicated by their test and examination results, taking account of: any significant variations between groups of learners, subjects,  courses and key stages; trends over time; comparisons with other schools; whether learners reach challenging targets  

· the standards of learners’ current work in relation to their learning goals (noting any significant differences between current work and recent results)

· learners’ progress relative to their starting points and capabilities, with any significant variations between groups of learners (making clear whether there are any groups that are underachieving and could be doing better)

	Question (consider all the following questions cognisant of inclusion)

· What is attainment on entry to the school? (cross ref 1a)

· What are trends over time? (suggestion 3 year trend)

· What is does the analysis of results against targets show?
· How does school compare when evidenced against similar schools at key points in learning? (with specific targets)

· What is the schools “value added” for pupils relative to their starting points and capabilities?

· What is the attainment of specific groups (boys / girls, EAL, SEN, G&T, LAC, travellers, refugees and asylum seekers?

· What is the impact of any intervention strategies?

· How are pupils identified for access to intervention strategies and how is their progress monitored to ensure sustained impact?

Evidence

· Analysis of a range of external and school based data such as SATS, Optional SATS, PIPS, school profile, PANDA, pupil achievement trackers, benchmark groups, value added, FFT data.

· Evaluation of work sampling / scrutiny of work and how this is used to raise learners’ achievement and standards.

· Analysis of how pupil tracking is effectively used to ensure that appropriate targets are set and met.

Example

The setting of pupils from Y2 to Y6 has been introduced and whilst, at end of KS1 performance in reading and writing at L2+ has been maintained from 2003 to 2004, performance in maths has improved by 7% (PANDA 2004)

At end of KS in 2004 performance in English and Science improved by 6% and 4% respectively but in maths remained unchanged.  Performance in reading declined and a gender issue was identified in boys’ writing (cross reference 3c).

The gap between performance and targets set narrowed from 2003 to 2004.

Information is used to set pupils and to select pupils for focussed intervention strategies.


3b 
Where relevant: how well do learners achieve in the Foundation Stage?

	Reconsider questions raised in 3a with specific reference to foundation stage.
Question

· Are there any other specific features which uniquely influence achievement in this stage?

Evidence

· Evaluation statement of impact of other specific factors 

Example

An effective tracking system has been developed within the Foundation Stage, following anomalies in FS profile results (evidence in APR), which ensures children are provided with a curriculum appropriate to age/stage of development and which staff use to identify next steps in learning, maintain progress and performance and provide appropriate intervention strategies.




3c 
On the basis of your evaluation, what are your key priorities for development?

	Question

· As written at 3c

Evidence

· Clear identification of priorities which should align with SIP and other related plans. 

Example

Further refine planning and delivery to ensure maximum progress of all learners and ensure teachers deepen their understanding and expertise in using individual tracking for setting challenging targets.
Embed the baseline assessment (Aspects) in nursery for clear identification of children’s attainment on entry.




3Grade
Please enter grade. To guide judgement, please consult grade descriptions in the Guidance for Inspectors of Schools

	Learners’ achievement and standards in their work
	Outstanding
	Good 
	Satisfactory 
	Inadequate

	
	
	
	
	


4. PERSONAL DEVELOPMENT AND WELL-BEING

How good is the overall personal development and well-being of the learners?

The purpose of this section is to identify how the school supports the overall personal development and well being of learners.

To help you focus your comment and judgements in completing this section, please consult the relevant pages in the Guidance for Inspectors of Schools.

In answering the following questions, please make clear the main evidence on which your evaluation is based.

4a
To what extent do learners adopt healthy lifestyles?

· whether learners take adequate physical exercise, and eat and drink healthily

· learners’ growing understanding of how to live a healthy lifestyle

	Question:

· What range of opportunities does the school provide to promote a healthy lifestyle?  What is take up?

· How does the school use these opportunities to develop learning?

· How do these opportunities reflect the needs of pupils?

Evidence:

· Evaluate curricular and extra curricular provision including take up highlighting strengths, areas for development and impact on learning.

Example

· Children are encouraged to drink water throughout the day, mains cooled water soon to be installed (grant applied for).  This ensures children understand the need to drink water regularly for health purposes and are more alert and ready to learn.

· All children access PE curriculum and are encouraged to practice a healthy lifestyle.  This improves their readiness for learning.


4b 
To what extent do learners feel safe and adopt safe practices?

· whether learners feel safe from bullying and racist incidents

· the extent to which learners have confidence to talk to staff and others when they feel at risk

	Question:

· Does the school have appropriate policies and practices related to the range of vulnerable children at the school?

· How are pupils given opportunity to share concerns with appropriate adults.  How robust are these opportunities?

Evidence:

· Outline policies and practices related to Child Protection, Risk Assessment, bullying, racist incidents etc and evaluate their impact in practice.

· Evaluate the school’s procedures for supporting vulnerable pupils.

Example

· Vulnerable children are given identified mentors so that children know that they have a named person that they can talk to.

· Revised anti-bullying policy is in place and the whole school community knows that any incidences of bullying are investigated and strategies provided for both ‘bullies’ and victims.


4c 
How much do learners enjoy their education?

· take account of learners’ attitudes, behaviour and attendance

· learners’ spiritual, moral, social, emotional and cultural development

	Question:

· What is the school’s attendance profile? 

· What strategies does the school use to sustain / improve attendance?

· Are effective policies in place for behaviour and attendance?  Do staff attend appropriate training and disseminate information to others?

· How does the school promote / sustain pupils spiritual, moral, social and cultural development.

· How do you know learners enjoy their education?

· What links have been established to promote positive behaviour and attendance?

Evidence:

· EWO profile and targets for attendance – evidence how this is interrogated and used to impact on learning – school’s registers.

· Evaluate exclusion data with a view to evidencing a proactive inclusion policy – PANDA.

· Evaluate the impact of practices within school that promote SMSC for example PSHE, Circle Time, Assemblies, school / class councils, visits / visitors.

· Describe and evaluate the ways in which the school promotes a positive learning environment.

Example

· The school operates on a strong moral code of respect and consideration for others and this governs our relationships with children including how we speak to them, ask their opinions and how they relate to each other.  The impact of this is that pupils and staff have mutual respect.


4d 
How well do learners make a positive contribution to the community?

· learners’ growing understanding of their rights and responsibilities, and of those of others

· how well learners express their views and contribute to communal activities

	Question:

· What does the school do to ensure that pupils understand rights and responsibilities?

· What opportunities are provided for learners to express their views and opinions?

· How does the school promote / sustain engagement with the local / wider community?

Evidence:

· Evaluate the impact of class / school councils, circle time, the PSHE curriculum. 

· Outline and analyse the impact of visits / visitors on learning.

Example

· Class and School Councils are being established to ensure that children have a formal voice in making decisions which affect their life within the school (cross reference 2d)
· Selected charity events are supported e.g. Jeans for Genes/Red Nose Day to encourage children to be aware of their place within a global dimension.



4e
How well do learners prepare for their future economic well-being?

· how well learners develop skills and personal qualities that will enable them to achieve future economic well-being

	Question:

· What opportunities does the school provide for children to develop the skills needed to progress in school and move effectively towards the world of work?

Evidence:

· Evaluate programmes put in place to enable progression between key stages.

Example

· Children are supported in developing self-confidence and team working skills.  This will enable them to function effectively in society.

· A defined programme to support transition from KS2 to KS3 is in place which ensures curriculum continuity between the key stages and appropriate continuity in learning.


4f
Where relevant: how good are the personal social and emotional development and well-being of learners in the Foundation Stage?

	Question:

· How good is provision of PSHE within the Foundation Stage?

Evidence:

· Data from Foundation Stage profile and evaluation of quality of provision from observation / discussion with children parents and other stakeholders.

Example

· The school places a strong focus upon PSHE to establish positive attitudes to learning.  This ensures that pupils are well prepared to take on the learning demands of KS1 and KS2.  The Foundation Stage Profile and APR generally endorse the positive impact of this approach.


4g 
On the basis of your evaluation, what are your key priorities for development?

	Question:

· As written at 4g

Evidence:

· A clear indication of priorities relating to identified areas for improving personal development and well being.

Example

· Continue to reduce the level of fixed term exclusions 


4Grade
Please enter grade. To guide judgement, please consult grade descriptions in the Guidance for Inspectors of Schools.

	Learners’ personal development

and well-being
	Outstanding
	Good 
	Satisfactory 
	Inadequate

	
	
	
	
	


5. THE QUALITY OF PROVISION

To help you focus your comment and judgements in completing this section, please consult the relevant pages in the Guidance for Inspectors of Schools.

Your evaluation of the quality of provision should take account of the impact on the standards achieved and the personal development and well-being of learners.

In answering the following questions, please make clear the main evidence, such as monitoring of teaching, on which your evaluation is based.

The purpose of this section is to analyse the quality of teaching and its impact on learning.

5a 
How good is the quality of teaching and learning?

· how well teaching meets the needs of the full range of learners and course requirements

· the suitability and rigour of assessment in planning learning and monitoring learners’ progress

· the diagnosis of, and provision for, individual learning needs

· the involvement of parents and carers in their children’s learning and development

	Question:

· How well does teaching meet the needs of all learners.

· How is assessment used to inform planning, establish where learners are and the next steps they need to take to improve.

· What systems are in place to monitor and record assessment?

· How do you identify and address individual learning needs?

· How are parents / carers involved in their children’s learning / development?

· How are TAs deployed and supported to deliver planned lesson objectives?

Evidence:

· Analyse the systems in place to evaluate the quality of teaching and learning.

· Scrutiny of planning

· Scrutiny of work

· Lesson observations

· Team discussions

· Evaluate the impact of developments within Assessment for Learning

· Peer assessment – curricular targets

· Lesson objectives/outcomes 

· Feedback

· Outline and analyse pupil tracking systems

· Evaluate effective use of intervention strategies, and deployment of support staff.

· Ensure that mechanisms for the sharing of targets with parents etc are evaluated 

Example

· Rigorous assessment and tracking procedures are implemented throughout the school so that:
· Staff are clear about pupils’ current standards and their next steps in learning are identified and know to pupils

· Curricular and outcome targets are available at individual/group/class and cohort level.
· Targets are shared with pupils and parents.
· Data analysis enables identification of specific groups and provision of an appropriate curriculum.  The school operates a clear policy of inclusion which meets the needs of individual pupils effectively through:

· setting of pupils from Y2-Y6

· Recognising the needs of more gifted and talented pupils
· Differentiation within planning
· Target setting for individual pupils
· More focussed IEPs for SEN pupils (APR 2004)


5b
How well do the curriculum and other activities meet the range of needs and interests of learners?

· the extent to which the curriculum or activities match learners’ needs, aspirations and capabilities, building on prior attainment and experience

· how far the curriculum meets external requirements and is responsive to local circumstances

· the extent to which the provision enables and encourages learners to be healthy and stay safe

· the extent to which learners have opportunities to develop enterprise, financial skills and work in teams

· the extent to which enrichment activities and, where appropriate, extended services contribute to learners’ enjoyment and achievement

	Question:

· How well is the curriculum matched to the stages of learning?

· Does the curriculum meet statutory requirements?

· Does the curriculum provide for learners to be healthy, stay safe and develop enterprise skills?

· How is the curriculum enriched?

· How does extended provision contribute to learning?

· How is the curriculum differentiated to meet the needs of the range of learners in the school?

Evidence:

· Analyse the ways in which the school ensures that the curriculum matches learners needs particularly being cognisant of prior attainment / experience.

· Analyse the ways in which provision is made to meet the five outcomes of Every Child Matters.

· Evaluate the impact of an enriched curriculum/differentiated curriculum.

· Outline and evaluate the impact on learning of extended provision.

Example

· Progression and continuity within curriculum provision is clearly established throughout the school as evidenced in scrutiny of planning and pupils’ work.
· The curriculum is organised to allow learners to build on what they have done.
· All statutory requirements are met
· There has been good development of a range of extra-curricular activities e.g. tag rugby and football.  There are now a number of lunchtime clubs:  Art, Gardening, Card Club (greeting cards!), Computers, Drama, TOAD (Time Out At Dinnertime) ensuring that children are supported in having a beneficial lunchtime which improves their readiness for learning during the afternoon session.


5c 
How well are learners guided and supported?

· the care, including integrated day care, advice, guidance and other support provided to safeguard welfare, promote personal development and make good progress in their work

· the quality and accessibility of advice, guidance and support for learners

· the extent to which the school and any additional services contribute to the learners’ capacity to be healthy, including vulnerable groups, such as looked after children

	Question:

· What support and guidance is given to enable pupils to make good progress in their learning?

· How does the school support vulnerable groups?

Evidence:

· Evaluate the quality, accessibility and impact of support and guidance to all learners.

Example

· A PSHE policy is in place and pupils engagement in PSHE enhances self-esteem, promotes a positive attitude towards the stated aims of the school and creates an effective climate for learning.

· The school currently has 3 looked after children and they are appropriately supported by external agencies such as ‘learning support’ and provided with IEPs where relevant.


5d 
Where relevant: what is the quality of provision in the Foundation Stage, including, if appropriate, the quality of childcare?

	Question:

· As written at 5d

Evidence:

· Cross reference stage specific to 5a - 5c

Example

· The curriculum in the Foundation Stage offers appropriate opportunity within the six areas of learning.  The 2003 Ofsted report indicates that the provision is good in all areas of learning.


5e 
On the basis of your evaluation, what are your key priorities for development?

	Question:

· As written in 5e.

Evidence:

· A clear indication of priorities relating to identified areas for improving the quality of provision.

Example

· Embed strategies for Assessment for Learning and use it as an effective tool for raising standards and expectations


5Grade 
Please enter grades. To guide judgement, please consult grade descriptions in the Guidance for Inspectors of Schools.

	
	Outstanding
	Good 
	Satisfactory 
	Inadequate

	Quality of teaching and learning
	
	
	
	

	Quality of the curriculum and other activities
	
	
	
	

	Quality of care, guidance and support for Learners
	
	
	
	


6. LEADERSHIP AND MANAGEMENT

To help you focus your comment and judgements in completing this section, please consult the relevant pages in the Guidance for Inspectors of Schools.

Your evaluation of leadership and management should take account of their impact in terms of the outcomes for learners and the quality of provision.

In answering the following questions, please make clear the main evidence on which your evaluation is based.

The purpose of this section is to outline and evaluate the impact of leadership and management at all levels on learning and the quality of provision.

6a
What is the overall effectiveness and efficiency of leadership and management?

· how effectively leaders and managers at all levels set clear direction leading to improvement and promote high quality of integrated care and education

· how effectively performance is monitored and improved to meet challenging targets through quality assurance and self-assessment

· how well equality of opportunity is promoted and discrimination tackled so that all learners achieve their potential (ie inclusion)

· the adequacy and suitability of staff, specialist equipment, learning resources and accommodation

· how effectively and efficiently resources are deployed to achieve value for money 

· how effectively links are made with other providers, services, employers and other organisations to promote the integration of care, education and any extended services to enhance learning

· the extent to which governors (and, if appropriate, other supervisory boards) discharge their responsibilities

	Question:

· How is the school’s vision set and communicated in the context of Every Child Matters?

· What systems are in place to monitor and improve school performance?

· How is inclusion of all learners promoted and provided and discrimination challenged?

· How does the school promote effective learning partnerships?

· How are staff and resources effectively deployed? 

· How do your links with other agencies ensure that you fulfil the 5 outcomes of Every Child Matters?

· How effective is the governing body in carrying out its duties – how does the GB structure and procedures ensure that statutory duties are fulfilled?

Evidence:

· Evaluate the extent to which your vision statement is evidenced in practice and impacts on the outcomes for every child.

· Outline and analyse the extent to which your monitoring and self-evaluation systems enable you to effectively maintain a consistent and continuous school-wide focus on achievement.

· Demonstrate ways in which the school promotes effective inclusion, challenges discrimination and utilises partnerships so that learning is maximised for all.

· Justify your deployment of human and financial resources in terms of its impact on the achievement of school priorities (N.B. align with SIP).

· Evaluate the impact multi-agency working has on the quality of provision and outcomes for all learners.

· Evaluate the impact of the governing body on learning within the school.

Example

· There is now a clear leadership focus at all levels through the reorganisation of the senior leadership team which ensures that the team has clarity of purpose and disseminates vision across the school.  Key Stage and Team meetings are held regularly to review standards, pupil progress and scrutinise work and planning.

· Resources have been effectively and efficiently deployed following an audit of resources and the purchase of specific resources to support learning particularly in Literacy and Numeracy.  Outdated resources have been removed and replaced with resources to support improved teaching and learning for all pupils.


6b 
Where relevant: what is the effectiveness of leadership and management in the Foundation Stage?

	Question:

· As written at 6b

Evidence:

· Cross reference stage specific to 6a

Example

· Clear links have been established with the local Sure Start which includes a period of use of shared facilities.  There is now a clear understanding and promotion of a shared agenda of integrated care and education.  The headteacher is an active member of the local Sure Start Board (cross reference 1b)


6c
On the basis of your evaluation, what are your key priorities for development?

	Question:

· As written in 6c

Evidence:

· A clear indication of priorities relating to identified areas for improving leadership and management at all levels.

Example

· Continue to develop the role of Governors in challenging the school and holding the school properly to account (APR 2004)




6Grade 
Please enter grade. To guide judgement, please consult grade descriptions in the Guidance for Inspectors of Schools.

	Effectiveness and efficiency of leadership and management
	Outstanding
	Good 

	Satisfactory 

	Inadequate



	
	
	
	
	


7. OVERALL EFFECTIVENESS AND EFFICIENCY

How effective and efficient is the provision of education, integrated care and any extended services in meeting the needs of learners and why?

To answer the questions raised in this section of the form you should draw together your evaluations in the previous sections.

To help you focus your comment and judgements in completing this section, please consult the relevant pages in the Guidance for Inspectors of Schools.

In answering the following questions, please in each case make clear the main evidence on which your evaluation is based.

The purpose of this section is to summarise and synthesise evaluative judgements made in other sections (cross referencing to particular sections is particularly useful)

7a 
What is the overall effectiveness of the provision, including any extended services, and its main strengths and weaknesses?

	Question:

· As written in 7a

Evidence:

· Evaluative comments on 

· Leadership

· Standards

· Quality of teaching

· Relationship with parents / wider community 

· Resources

· Ethos

· Attendance 

· SSE

Example




7b 
What is the effectiveness of any steps taken to promote improvement since the last inspection, and as a result of your self-evaluation?

	Question:

· As written in 7b

Evidence:

· Analysis of the impact of improvement strategies / interventions since last inspection or as a result of SSE.

Example




7c 
What is the capacity to make further improvement?

	Question:

· As written in 7c

Evidence:

· Evaluate the impact of planned activity

Example




7d 
How effective are links with other organisations to promote the well-being of learners?

	Question:

· As written in 7d

Evidence:

· Evaluate the impact of the links which have been established and included in your SEF.

Example




7e 
What steps need to be taken to improve the provision further?

	Question:

· As written in 7e

Evidence:

· Clear analysis and presentation of future steps which are aligned to SIP priorities.

Example




7f
Where relevant: what are the quality and standards in the Foundation Stage?

	Question:

· As written in 7f

Evidence:

· Cross reference stage specific to 7e

Example




7Grade 
Please enter grades. To guide judgement, please consult grade descriptions in the Guidance for Inspectors of Schools.

	
	Outstanding
	Good 

	Satisfactory 

	Inadequate



	Overall effectiveness


	
	
	
	

	Capacity to make further Improvement


	
	
	
	

	Improvement since the last inspection


	
	
	
	

	Quality and standards in

Foundation Stage
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