Stockton-on-Tees

Support and Challenge for School Improvement 

Categorisation of Schools 

2007 – 2008
School:


	Annual entitlement to advisory time
	Annual Report following 3 termly SIP visits.  PM for Headteacher. 

	Annual Report following 3 termly SIP visits.  PM for Headteacher, and up to 12 days adviser time as required. 
	Annual Report following 3 termly SIP visits.  PM for Headteacher, Task and Steering group and up to 18 days adviser time.
	Annual Report following 3 termly SIP visits.  PM for Headteacher, Task and Steering group + 24 days adviser time.
	Annual Report following 3 termly SIP visits.  PM for Headteacher, Task and Steering group + 30 days adviser time.

	
	
	
	
	
	


	Standards and Achievement
	Progress seen in performance at ends of key stages over 3 years are close to FFTD estimates
	Trends in actual performance are at FFTB or variable at end of key stages over 3 years.
	Trends in performance are consistently below FFTB over three years.
	Ofsted designation
	Ofsted designation 

	
	Attainment trends  show sustained upward movement over 3 years, or rising in line with national trends.
	Trends in actual performance are significantly below FFTB estimates in one subject.  Floor targets in one subject are below the percentage required for the key stage.
	Trends in actual performance are significantly below FFTB in two or more subjects.  Floor in two or more subjects are below the percentage required for the key stage.
	
	

	
	Actual attainment and teacher assessment match to within 5%.
	The match between actual attainment and teacher assessment is variable over time, with a 5+% mismatch.
	There is a significant and consistent mismatch between actual attainment and teacher assessment over 3 years, with a 5+% mismatch.
	
	

	
	Targets are set by staff drawing upon a wide range of data, including Fischer Family Trust prior attainment data, and include an appropriate degree of challenge.  Staff and pupils have ownership of the targets, which are used to set appropriate curricular targets and very effectively inform planning.  Target setting and getting is embedded within the school.  Appropriate and challenging targets for individual pupils are in place.  Groups of pupils make good progress as reflected in contextual value added measures.
	Targets are set by senior staff, using prior attainment data.  Targets do not rise above FFT B in one or more subjects or levels.  There is some ownership of the process amongst staff, but it has still to impact effectively upon curricular planning.  Targets are not appropriately established for individual pupils.  Some groups of pupils make unsatisfactory progress as reflected in contextual value added measures.
	Targets do not rise above FFT B in two or more subjects or levels.  Overall, the standards that learners achieve are not high enough when set against their capability and starting points. Targets are unrealistic and/or lack challenge.  There is little or no ownership of the target setting process amongst staff or pupils and subsequently the targets have insufficient influence on curricular planning to raise standards.  Targets for groups of pupils are unrealistic and/or unchallenging.  Low attainment and/or poor progress is evident amongst specific groups of pupils when compared with similar schools. Contextual value added measures indicate poor progress.
	
	


	Quality of Provision
	Teaching is at least good in all, or nearly all respects and is exemplary in significant elements.
	Teaching is generally satisfactory and may be good in some aspects.
	Teaching is inadequate in 10% of lessons.
	Ofsted designation
	Ofsted designation 

	
	Teachers have good curriculum knowledge along with clear understanding of course requirements.
	Some teachers’ knowledge of the curriculum and course requirements is inadequate.
	Teachers’ knowledge of curriculum and course requirements is inadequate.
	
	

	
	Learners make good progress overall and show good attitudes to work as a result of effective teaching.
	Some learners are not engaged or sufficiently encouraged or challenged and do not subsequently make adequate progress.
	Learners generally, or particular groups of them do not make satisfactory progress because the teaching is unsatisfactory.
	
	

	
	Learners are engaged and encouraged to work independently.  Behaviour is overall good.
	Some learners do not engage with their work and there are some examples of disruptive behaviour.  There is limited opportunity for independent work.
	A significant number of learners do not enjoy their work and behaviour is often inappropriate and not adequately managed.  The level of challenge is often wrongly pitched.  Not enough independent learning takes place / learners are excessively passive.
	
	

	
	Work is closely tailored to individual need, based upon thorough and accurate assessment.  Learners are guided to assess their work themselves.
	Examples of assessment, which is infrequent or inaccurate, indicate some teachers do not have a clear enough understanding of learners’ needs.  Some learners are not guided to assess their work themselves.
	Assessment is infrequent and/or inaccurate and pupils do not know how to improve or assess work themselves.
	
	

	
	Teaching assistants and other classroom helpers are well directed to support learning.  The curriculum and other activities are at least good in all major respects and are exemplary in significant elements.
	Teaching assistants and other classroom helpers may not be used effectively to support learning.  The curriculum is generally satisfactory in all major respects and may be good in some aspects.
	Teaching assistants are inadequately deployed or supported to influence learning.  The curriculum is inadequately matched to learners’ needs, interests and aspirations e.g. G&T, EAL, LAC, SEN.
	
	


	Quality of Provision
	A wide range of appropriate enrichment activities and/or extended services contribute significantly to learners’ enjoyment and achievement and support their active involvement in and contribution to their community.
	Some pupils have access to a limited range of enrichment and/or extended services which contribute to their enjoyment and achievement.  Limited opportunities exist to support the involvement in and contribution to the community of some learners.
	Very few enrichment activities or extended services are provided, which restricts learners’ enjoyment and achievement.  Learners are not supported to contribute to the community.
	
	

	
	Learners are actively encouraged and supported to stay healthy and safe.
	Some emphasis is placed upon staying healthy and safe, but not pro-actively for all learners consistently.
	Learners are not explicitly supported to stay healthy and safe.
	
	

	
	A good range of appropriate opportunities are provided for learners to develop self-confidence and enterprise skills, and to work effectively in teams.
	Some opportunities exist for some learners to develop self-confidence and enterprise skills, and some learners are supported to work in teams.
	Learners are not provided with opportunities to develop self confidence or enterprise skills and little opportunity is provided for learners to work in teams.
	
	

	
	The school contributes effectively to the 5 outcomes of ‘Every Child Matters’
	The school is beginning to contribute effectively in some areas of the 5 outcomes of Every Child Matters.
	The school pays little regard to the 5 outcomes of ‘Every Child Matters’. 
	
	

	
	Attendance systems are clear, comprehensive, consistently applied and contain appropriately challenging targets.  
	Attendance systems are in place but are not yet consistently applied and/or targets are inappropriately pitched.
	Attendance systems are unsatisfactory and/or fail to address the attendance issues of the school.  Targets are unrealistic and/or unchallenging.
	
	

	
	Leadership of attendance results in clear strategic thinking and planning for improvement.  
	Leadership of attendance is competent with clear lines of responsibility.  
	Leadership of attendance lacks a sense of direction and fails to evidence link of attendance to raising achievement. 
	
	

	
	Attendance Policy and Procedures are clear, concise and regularly updated reflecting changing practice and are effectively embedded within whole school systems.
	Attendance Policies and Procedures are satisfactory but inconsistently applied.
	Attendance management is disorganised and frequently overtaken by events, even crises.  Staff are unclear of their responsibilities. A lack of systematic approaches inhibits effective practice.  Attendance Policies and Procedures are inconsistently applied.
	
	


	Quality of Provision
	Attendance is at or above the LA average or is moving towards it
	Attendance is below the LA average and is not improving.
	Attendance is declining compared to LA average.
	
	

	
	Arrangements for safeguarding of pupils are robust and regularly reviewed.  Risk assessments are carefully attended to.
	Arrangements for safeguarding of pupils are in place and reviewed.  Risk assessments are usually carefully attended to.
	Arrangements for safeguarding of pupils are inadequate.  Risk assessments are not in place.
	
	

	
	There are effective strategies for promoting learners social and economic well-being including the inclusion of pupils from black and minority ethnic groups, LDD and LAC.
	There are strategies for promoting learners social and economic well-being including the inclusion of pupils from black and minority ethnic groups, LDD and LAC these are not consistently applied.
	The school does not provide adequate care for all groups of learners.  Some groups of learners such as LAC, those from black and minority ethnic groups or with LDD are not fully supported and integrated. 
	
	

	
	A thorough and inclusive Behaviour and discipline policy, in line with DfES guidance, including anti-bullying strategies, explicit links with partners and agencies and individual pupil support systems, is shared and understood by all involved in the school. 
	A Behaviour and discipline policy including anti-bullying strategies, explicit links with partners and agencies and individual pupil support systems is in place, but it does not draw sufficiently upon DfES guidance and/or it is not consistently applied or understood.
	The Behaviour and discipline policy anti-bullying strategies, explicit links with partners and agencies and individual pupil support systems is inadequate.  


	
	

	
	Exclusion systems are in place and applied consistently and appropriately.  
	Exclusion systems are in place but applied in consistently.  
	Exclusion systems are in place but not applied.  
	
	

	
	Appropriate and challenging targets for permanent exclusions are in place.  


	Targets are in place for permanent exclusions but need to be more challenging.  
	Targets for permanent exclusions are not appropriate.  


	
	

	
	There are no fixed term or permanent exclusions or the rate of exclusion is below the LA average.
	The rate of fixed term exclusions is rising and is above the LA average.  There are no permanent exclusions.
	The rate of fixed term or permanent exclusions is rising and is above the LA average.


	
	


	Leadership and Management and the Capacity to Improve
	Governors work pro-actively with the senior leadership team to shape the vision and direction of the school.  
	Governors contribute in a limited way to shaping the vision and direction of the school. 
	Governors take little part in shaping the vision and direction of the school.
	Ofsted designation.
	Ofsted designation.

	
	They ensure that all statutory duties are met, including promoting inclusive policies in relation to SEN, race equality, disability and sex.  Statutory Health and Safety requirements are fully met.  
	They are unsure that statutory duties are met, including promoting inclusive policies in relation to SEN, race equality, disability and sex.


	Statutory duties are not met - e.g. health and safety, promoting inclusive policies.


	
	

	
	The Governing Body is well established and experienced.  Governors know the school's strengths and weaknesses very well through their involvement in SSE and offer good support and challenge to senior leaders and managers.
	Significant and recent change to the membership of the Governing Body has resulted in an inexperienced or new team of people coming together, with limited knowledge of their roles and responsibilities.  They offer some challenge and support to senior leaders and managers, and have some knowledge of the school's strengths and weaknesses, but do not yet offer good support and challenge to school leadership.
	Governors are unaware of the school's strengths and weaknesses.  They offer little or no challenge and support to senior leaders and managers.  There is little or no sense of purpose or aspiration for the school, with limited focus on pupil attainment.


	
	

	
	Leadership shows clear vision, a sense of purpose and high aspirations for the school with a determined focus on pupil achievement.  Leadership is very firmly embedded throughout the school and helps create a climate for learning and inclusion.
	Leadership is being embedded throughout the school and is helping to create a climate for learning and inclusion. Elements of leadership indicate inconsistent focus or direction given the context of the school.
	Leadership is weak and the climate for learning and inclusion is unsatisfactory.


	
	

	
	Managers make very good use of resources and processes to raise attainment and achievement and ECM outcomes.
	Managers make satisfactory use of resources and processes to raise achievement and attainment and ECM outcomes.  
	Managers make poor use of resources and processes to raise attainment and achievement and ECM outcomes..
	
	


	Leadership and Management and capacity to improve
	School Self-Evaluation is very rigorous, providing an accurate picture of the school to effectively focus further development.
	School Self-Evaluation is developing.  A schedule is in place involving the Headteacher and some senior staff and the process is beginning to have an impact on raising standards.
	School Self-Evaluation is weak.  Management of the school has unsatisfactory procedures in place for SSE, which is failing to impact on raising standards.
	
	

	
	Clear and effective procedures are in place to monitor and evaluate the quality of teaching and its impact on the quality of learning across the school, including assessment and the effective use of data to inform teaching and learning.
	Procedures are in place to monitor and evaluate the quality of teaching and learning, and these are beginning to impact.  There is some analysis of data to inform teaching and learning.
	Inadequate procedures to monitor and evaluate the quality of teaching and learning are in place, or those that do exist are inconsistently implemented so as to have little or no impact on raising attainment.
	
	

	
	Comprehensive SSE procedures are in place which are consistently applied.  The process is embedded, involves a range of leaders across the school including governors.  This is having a strong impact on raising standards and realising ECM outcomes.  The school has an evaluative, analytical and up to date SSE document available in electronic form (e.g. SEF).
	SSE procedures, undertaken mainly by senior leaders are used to identify most of the schools strengths and weaknesses. The school’s SEF requires refinement to accurately reflect current position.
	The school does not have evidence of effective SSE.  The SSE document (SEF) does not reflect accurately the current context of the school.  It is not adequately shared with key leaders / managers, nor does it impact on planning or outcomes.
	
	

	
	Finance The school's financial strategy is very clear, comprehensive and outlines a period covering 3/5 financial years. The outturn balances are within budget, i.e. within 8% of budget share with clear plans for surplus.  The school is not in deficit. Audit indicates procedures and practices are effective.


	Finance The school's financial strategy lacks clarity and is insufficiently linked to priorities over a 3/5 year period. The outturn balances are higher than 8% of budget share, without a clear strategy for using the surplus, or the school has been in deficit for more than one financial year. Audit raises a number of points requiring attention.
	Finance The school's financial strategy is unsatisfactory and only deals with the current financial year. The outturn balances are significantly higher than 8% of budget share, without a strategy for using the surplus.  The school has been in deficit for more than one financial year, and the gap is increasing.  Audit indicates a significant number of issues causing concern.
	
	


	Leadership and Management and the Capacity to Improve
	Inclusion very clear and consistently applied identification, tracking and intervention systems are in place to ensure individual pupils' needs are fully met, including looked after children, gifted and talented, vulnerable groups, black and ethnic minority, SEN and traveller children.  
	Inclusion some groups have been identified and efforts made to address their specific needs, however identification, tracking and intervention systems are not consistently applied across all pupils. 

	Inclusion identification, tracking and intervention systems to ensure individual pupils' needs are fully met are unsatisfactory.  


	
	

	
	The school's Inclusion Policy is very clear and comprehensive and all groups perform at least at national norms or above.
	The school's Inclusion Policy is comprehensive but some groups under perform against national norms.
	The school has no formalised Inclusion Policy.  Evidence of underperformance of a range of groups.
	
	

	
	The school's SEN policy is very clear, comprehensive and consistently applied.
	The school's SEN Policy is comprehensive but not yet consistently applied.
	The school has no formalised SEN Policy.
	
	

	
	SEN monitoring and evaluation team indicates resources are very effectively managed, resulting in high quality support for pupils with SEN, and other specific groups of pupils.
	SEN monitoring and evaluation team indicates some concerns over the effective and/or appropriate deployment of resources to support pupils with SEN, and/or other specific groups of pupils.
	SEN monitoring and evaluation team indicates resources are inappropriately managed, resulting in inadequate support for pupils with SEN, and/or specific groups of pupils.
	
	

	
	Procedures for reporting racist incidents are clear and consistently applied.
	Procedures for reporting racist incidents are not consistently applied.  
	Procedures for reporting racist incidents are not clear, nor are they consistently applied.  Racist incidents are not appropriately reported.
	
	

	
	School has clear and consistently applied policy and procedures to reduce bullying.
	Policy and procedure re bullying not consistently applied.
	The school has no anti bullying policy.


	
	

	
	School has accessibility strategy and action plan in place, reviewed every 3 years.
	Accessibility strategy is in place but not reviewed regularly.
	The school has no accessibility strategy or it is not reviewed appropriately.
	
	

	
	The school has a clear Disability Equality strategy in place and meets all requirements of DDA.
	The school does not yet fully meet all requirements of DDA.


	The school does not have a Disability Strategy in place and fails to meet the requirements of DDA. 
	
	


	Progress against areas for development/ capacity to improve 
	A clear and sustained focus on the identified areas for development has resulted in good progress being made over the year.  All the issues have been/are being successfully addressed.  


	Focus on the identified areas for development has been inconsistent over the year.  Attention has been diverted by other priorities or inappropriate actions have resulted in slow progress being made on some issues. 
	Inadequate planning and/or lack of focus has resulted in unsatisfactory progress being made against the areas for development against the areas for development identified in last year’s Annual Report to Governors (ARG).  A number of issues remain outstanding, with little or no clear planning in place to address them in the future. 
	Ofsted designation
	Ofsted designation 

	
	Actions taken by the school are well targeted / fit for purpose and have a beneficial impact bringing about sustained school improvement.
	However, some actions taken are fit for purpose and there is some evidence of their beneficial impact in important areas.
	Limited action has been taken to secure improvement and there remains too little impact on the quality of provision and pupils’ achievement. 
	
	

	
	Capacity to improve is at least good.
	Capacity to improve is at least satisfactory
	Capacity to improve requires development. 
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